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CENTRAL WASHINGTON UNIVERSITY 
Presiding Officer: 
Recording Secretary: 
Hugh Spall 
Susan Tirotta 
Meeting was called to order at 3:10 p.m. 
ROLLCALL 
FACULTY SENATE MEETING- February 21, 1996 
Senators: All Senators or their Alternates were present except Arlt, Cummings, Olson, Roberts, Rubin, 
Saunders, and Starbuck. 
Visitors: Bill Swain, Paul Pitre, Carolyn Wells, Barbara Radke, Laura Appleton, Gerald Stacy, Bob Brown, 
Charles McGehee, Wilf Woods, Fritz Glover, Nancy Howard, Jim Haskett, Clara Richardson, Barry 
Donahue and Thomas Moore. 
CHANGES TO AGENDA 
Add four items to "Communications." 
APPROVAL OF MINUTES 
*MOTION NO. 3056 Ken Gamon moved and Lisa Weyandt seconded a motion to approve the minutes of the 
January 31, 1996, Faculty Senate meeting with the-following change: 
Page 2, Chair's Report: OLD WORDING- "President Nelson distributed a January 25, 1996, memo 
from Gerald Stacy, Dean of Graduate Studies and Research, enumerating expenditures by college/school 
of 1994 Summer School revenues." 
NEW WORDING: - "President Nelson distributed a January 25, 1996, memo from Gerald Stacy, Dean 
of Dean of Graduate Studies and Research, summarizing sources Ce. ~· Provost's bud~et indirect cost 
recovery annual state appropriations vendin~machjne profits) offjmdjn~ and expenditures ($118.913 
during the current fiscal year with an additional commitment of $45,655 before the end of the year) by 
the Office of Graduate Studies and Research for faculty development. The President also distributed 
several memos enwnerating expenditures by college/school of 1994 Summer School revenues." 
Motion passed. 
COMMUNlCATIQNS < 
-1/29/96 memo from Thomas Moore, Provost/Vice President for Academic Affairs, concerning International 
Studies Class Visitation Policy~ referred to Academic Affairs Committee. 
-218/9Q letter from Joyce Mulliken, State Representative- 13th District, concerning faculty morale and meeting 
with CWU faculty; referred to Executive Committee. 
-2112196 memo :frOm Thomas M09re, Provost/Vice President for Academic Affairs, recommending changes to the 
Faculty Code concerning salaries for nontenure-track faculty; referred to Code Committee. 
-2/16/96 memo from Morris Uebelacker, Geography, regarding faculty morale; referred to Executive Committee. 
~2/17 /96 memo from David Kaufman, Chair -University Computing Committee, regarding potential legislation 
to enable institutions to levy technology fees on students; referred to Executive Committee. 
REPORTS 
1. CHAIR I 
-Chair Spall pointed out the Faculty Legislative Representative's report (by Richard Alumbaugh, FLR) 
appended to the agenda. 
-Chair Spall noted that the Faculty Senate's Bylaws (section III.A.) state that "principal officers of the 
Faculty Senate shall be elected by the Senate at the last regular meeting of Winter Quarter of each 
academic year." The following Senators have accepted.nomination as members of the 1996-97 Executive 
Committee: Bobby Cummings, English; Terry De Viett~ Psychology; Ken Gamon, Math~ Jim Hawkins, 
Theatre Arts, Susan Donimoe, Teacher Education Programs; Michelle Kidwell, 
1. CHAIR. continued 
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Computer Science. There are no current nominations for the position of Faculty Senate Chair. Chair 
Spall encouraged Senators to contact the Senate Office with additional nominations prior to the March 
6, 1996, Faculty Senate meeting, and he reminded Senators that the position of Chair requires SO% 
released time and should be negotiated with the individual's department chair. 
2. PRESIDENT 
President 1vory Nelson distributed a legislative update prepared for the President's Cabinet. 
including details of C. W.U.'s 1996 Supplemental Budget Request and preliminary budget figures from 
the Governor, House, Senate and Budget Conference Committee. The President said that state revenue 
forecasts are depressed, and House and Senate versions of the budget are notably disparate. 
3. CAMPUS CLIMATE TASK FORCE REPORT 
Campus Climate Task Force Chair Bob Brown (Dean of the College of Arts and Humanities) 
and Task Force member Laura Appleton (Sociology) addressed the Senate and answered questions 
concerning the Campus Climate Task Force Report. Dean Brown commended President Ivory Nelson 
for establishing the Task FQrce, receiving its report, and exploring solutions to campus problems. The 
Dean explained that the Task Force comprised wide representative membership and consultation, and 
the process of generating the Report required over two years of dedicated commitment, time, energy and 
involvement on the part of Task Force members and the campus community. He explained that the 
President and the Board of Trustees are .now asking the question "what can/should we do?" concerning 
problem areas outlined in the report, and all groups and individuals are strongly encouraged to take a hard 
look at the report and whitt they can do to address the problems. 
Dean Brown stated that there is a high degree of campus-wide frnstra~on centered around the 
need to "be heard" when it is perceived that things are going wrong, but establishing additional 
committees to address TaskForce recommendations will not necessarily answer this problem. A feeling 
of "victimization" also seems ubiquitous within the campus community, and this makes it difficult for 
individuals to recognize and deal with the problems of others. Dean Brown stated that instituting an 
Ombuds/Conflict Resolution function within the university is one potential solution to part of this 
problem. Dr. Appleton pointed out that many positive changes in classroom and office behaviors and 
procedures could also be implemented without increasing work loads and costing a lot of money. The 
Board of Trustees, President's Cabinet, Deans' Council, Employee Council, F acuity Senate, Academic 
Department Chairs' Organization and other groups will be asked to discuss the report with their 
constituents and become involved in recommending solutions. 
4. ACADEMIC AFFAIRS COMMITTEE 
No report 
5. BUDGET COMMITTEE 
No report 
6. CODE COMMITrEE 
No report 
7. CURRICULUM COMMITTEE 
*MOTION NO. 3057 Clara Richardson moved approval of New Course Proposal EXST 101 -
Advising Seminar (formerly IS 199 - Advising Seminar). 
Senators expressed concern that the course would be "housed" in an administrative (Academic 
Services) rather than academic area and that it is taught on a completely voluntary basis by faculty, 
administrators and other professionals who do not receive "teaching load" credit for their 
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7. CURRICULUM COMMI'ITEE, continued 
work concerning this course. They also questioned the necessity of granting academic credit for what 
essentially amounts to advising. 
James Pappas, Dean of Academic Services, provided background and history on the "Advising 
Seminar." He explained that many other university's provide a similar credit course to Freshman students, 
and it is typically not housed in an academic department because it does not constitute part of a major 
course of study. He added that IS 199 was first offered at C.W.U. in 1991. The course has evolved over 
the past four years, and it becomes more powerful and offers more educational value each time it is 
offered. Dean Pappas reminded the Senate that the Curriculum Committee has reviewed the integrity of 
this course and judged that it provides a vital service function 
in advising incoming students. The Dean added that he foresees the "Advising Seminar" as an eventual 
part of a projected "General Studies Major." 
Thomas Moore, Provost/Vice President for Academic Affairs, commented that over the past 
twenty years universities have taken on educational purposes that are not strictly "academic" (e.g., 
addressing skills deficiencies, etc.). Advising has become increasingly complicated, and it has become 
more difficult for students (especially Freshmen) to understand how universities function. The Provost 
stated that he would like to see this course developed as a requirement with eventual peer (junior/senior 
level) advisement, and he concurred with Dean Pappas that Academic Services or Student Affairs would 
be the best place to "house" this course. He stated that the university has an educational obligation to 
help students succeed, and the "Advising Seminar" is a wise investment in human resources. 
Barry Donahue, Chair - Computer Science, expressed concern that there is no "academic 
control" concerning the teaching quality, purpose or outcome of this course. He quoted sections from the 
"Notes for the Instructor" currently in use for IS 199: "Course Format: You should not expect to run this 
as a true seminar, with the students finding out things on their own and then leading discussion; however, 
the course does not do well as a proscriptive lecture course. What seemed to define the more successful 
seminars in previous years was friendly conversation about academic life -- conversation in which all 
students felt free to engage... Requirements: Grading the student's assignments is simply a matter of 
checking for completion ... Purpose: We found, however, that the seminar can easily become too 
ambitious for the students, and when this happens, the students resent what they see becoming just 
another academic class, rather than a place for advice and nurturing ... " Dr. Donahue stated that faculty 
need to be advising students better, especially concerning the General Education Program, but he 
recommended that this problem be addressed through academic channels. Seoatasinquiredwhy 
such a valuable course was not made mandatory for all incoming students, and Dean Pappas replied that 
it can only accommodate about 300 students at this time due to the employment of strictly voluntary 
instructors. The Dean further stated that students judge the course to be successful, and initial data 
indicates that students who take this course exhibit better retention rates and progress more quickly into 
a major area of study. Senator Paulette Jonville, ASCWU/BOD, reminded Senators that entrance into 
university life can be overwhelming for Freshmen, and she stated that the "Advising Seminar" helps a lot 
with the transition and provides a good value for one credit. Academic Affairs Committee Chair Charles 
McGehee reported that the Committee discussed the New Course proposal, and it shares the general 
concern that something be done to get faculty more involved in advising and improve the overall quality 
of advisement. 
Senators suggested that the course needs better academic oversight and a defined reporting 
responsibility, perhaps similar to that provided for the Douglas Honors College. Senators generally 
agreed that a course like EXST 101 would be a desirable requirement for all students, but they continued 
to express reservations concerning sta:ffmg and quality control. 
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7. CURRICULUM COMMIT'fEE, continued 
*SUBSTITUTE MOTION NO. 3057A Jim Hawkins moved and Ken Gamon seconded a motion to 
extend the current stalus of IS 199 (Advising Seminar) for the 1996-97 academic year and further 
instructs the Faculty Senate Executive Committee to work with the Provost/Vice President for Academic 
Affairs in establishing a committee to examine this course and make recommendations concerning faculty 
oversight, course content, assessment and other matters that the committee believes relevant. 
SUBSTITUTE MOTION NO. 3057 A passed. 
8. PERSONNEL COMMITfEE 
Committee Chair Rex Wirth stated that the Personnel Committee recently reviewed and 
approved proposed changes to the university's Sexual Harassment Policy; the policy changes were not 
deemed substantive enough to bring before the Faculty Senate for discussion and vote. 
9. PUBUC AFFAWS COMMWEE 
Committee member Ken Gamon reported that the Public Affairs Committee is studying 
Washington State University's recently fonned group to promote higher education within the state. 
OLD BUSINESS 
None 
NEW BUSINESS 
None 
ADJOURNMENT 
Meeting adjourned at 4:55 p.m. 
***NEXT REGULAR FACULTY SENATE MEETING: March 6, 1996 *** 
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I. ROLLCALL 
FACULTY SENATE ~EGULARMEETING 
3:10p.m., Wednesday, February 21, 1996 
SUB 204·205 
II. CHANGES TO AGENDA 
III. APPROVAL OF MINUTES: January 31, 1996 
IV. COMMUNICATIONS 
·1129/96 memo from Thomas Moore, Provost/Vice President for Academic Affairs, 
concerning International Studies Class Visitation Policy; referred to Academic Affairs 
Committee. 
V. REPORTS 
1. CHAIR 
-Faculty Legislative Representative (Richard Alumbaugh) - report 
-Nominations to 1996-97 Faculty Senate Executive Committee 
2. PRESIDENT 
3. CAMPUS CLIMATE TASK FORCE REPORT- Laura Appleton & Bob Brown 
4. ACADEMIC AFFAIRS COMMITTEE -Charles McGehee, Chair 
5. BUDGET COMMITTEE -Barney Erickson, Chair 
6. CODE COMMITTEE - Beverly Heckart, Chair 
7. CURRICULUM COMMITTEE- Clara Richardson, Chair 
-New Course: EXST 101 (for vote) 
8. PERSONNEL COMMITTEE - Rex Wirth, Chair 
9. PUBLIC AFFAIRS COMMITIEE- Bobby Cummings, Chair 
VI. OLD BUSINESS 
YII. NEW BUSINESS 
VIII. ADJOURNMENT 
•u NEXT REGULAR FACULTY SENATE MEETING: March 6,1996 *** 
FACULTY SENATE REGULAR MEETING: 3../a1/96 
Advising Seminar 
CENTRAL WASHINGTON UNIVERSITY 
ACADEMIC SERVICES 
Office of Admissions and Academic Advising Services 
Academic Advising Services 
Advising Seminar Course 
Curriculum Transmittal Form Addendum 
December 27, 1995 
Page !l. 
Academic Advising Services coordinates Fall Quarter Advising Seminars (currently 
designated as Individualized Studies 199 courses) that are available to first-year students on 
a space available basis. Objectiv<1s of the one-credit seminar inClude providing students 
with specific knowledge of the General Education Program, introducing major programs of 
studies, and having students prepare tentative, four-year academic plans. The seminar 
leaders, who are faculty volunteers, serve as the students' advisors for Winter Quarter pre-
registration. 
We are proposing to change this course from Individualized Studies to Exploratory 
Studies. As you can see from the previous description of the course, the Exploratory 
Studies designation is much more appropriate. We are asking for an EXST 101 course 
designation. The new designation does not effect any other academic department on 
campus. 
ADVISING SEMINAR 
EXST 101 (1 credit) [formerly IS 199: Advising Seminar] 
Co\rrse Description: Provides students with specific knowledge of the 
General Education Program, introduces major programs of study, and 
requires students to prepare a four-year academic plan. 
Mitchell Hall • 400 E. 8th Avenue • Ellensburg, WA 98926-7463 • 509-963-300, • FAX. 509-963-3022 
FEB-0.9-'01 FR~ 16:23 ID: .. TELt-(1: 
Midterm Leaialative Report 
February 9, 1996 
Richard Alumbaugh 
Faculty Senate Representative 
t:U73 P02 
The major themes of the Governor's Supplemental Budget proposal and bills &om 
members of the House and Senate Higher Education Committees are access and 
technology. Legislators have expressed no interest in capital spending (some have 
been hostile at merely mentioning projects such as the additional $4 million 
requested for Phase II of our Science Facility). There is interest in electronic 
technology although appropriated spending levels are likely to miss the mark of 
32.5 million dollars the Governor requested for the WHEN project by a 
considerable amount. The Supplemental Operating and Capital Budget will be 
announced sometime between February 12 and 17. There has beon talk of no 
Supplemental budget in the House Republican caucus - though Senators have 
convinced me that much of this is election posturing. In any case, the WHEN 
project will likely receive both operating and cap~tal funding providing skeletal 
monies to limp into the next biennium. 
CUITently, there is a good chance the House and Senate will pass enabling 
legislation for a technology fee. The conflict between the Senate and House 
versions (SB 6280 and 2S HB 2292, respectively) concerns the role of students in 
leciding if fees will be assessed and how much. The House version is based on a 
tech fee approved by UW students and administration. Students from other state 
schools want the opportunity to work with their own institutions and develop a 
tech. fee, if at all. The Senate version allows for more student participation. I 
would recommend the faculty senate debate the fee issue and detenninc if such a 
fee is necessary and how should such a fee be set. I believe L'lere is local student 
interest in such a fee • according to student representation from Central. 
Student tuition will increase. The question is how much? There is strong support 
for significant increase nonresident tuition. Nonresident graduate tuition is likely 
to be increased by a much greater level - though no final figure is set, yet. For 
resident tuition, there are two versions. The Senate version (SB 6314) which 
student representatives support bases tuition-rate increases on annual changes in 
average per capita income for Washington state. Such a rate would go in effect 
FEB--09-' 01 . FR I 16: 24 .X.P..!.. TB..t<J: *f173 P03 
1997. SB 6314 passed the Senate with Senators Hochstatter, Sellar, Deccio. and 
West among others voting no. The House version (2S HB 1909) fees are set by 
percentage of costs • percentages vary for UW, WSU and regionals - also 
undergraduate and graduate professional students. Resident undergraduates with 
this bill will pay 31 112% of their undergraduate educational costs while 
nonresident undergraduates would pay 123% of their costs. Costs for tuition will 
increase at a minimum of 4o/o but not greater than 6%. Tuition fees relate to 
access. If the faculty senate is concerned about increasing tuiti0n, I would 
recommend contacting the Speaker of the House, Clyde Ballard, and relating how 
increasing costs of education have affected CWU students. Legislators are 
sensitive to the student-cost issues. However, there is strong sentiment for more 
cost-sharing of higher education costs - translated - legislators are willing to listen 
to complaining students to satisfY what they perceive as tax-weary constituents. 
There is a fair chance that HB 2371 that links failure of student loan repayments to 
revocation of professional licenses will pass. This precedent setting legislation 
will enable the state licensing board to revoke most professional licenses if' student 
loans are unpaid. 
The accountancy bill (S HB2603) which restricts the Sth year requirement for 
CPA candidates starting July 1, 2000, has been heavily lobbied by opposing sides. 
The issue concerns who should set the educational requirements for CPA's, 
professional organizations or the state legislature. Another question that has not 
been addressed, to what extent should faculty be involved with curriculum 
decisions? I testified to the House Higher Education Committee as to the historic 
role of CWU faculty senate in curriculum matters. While each department is 
clearly responsible for their own course requirements, the major issue of this 
debate for legislators and virtually all student associations concerns costs. The 
new requirement will require an additional 45 credits for our students of upper-
division coW'ses. Students, technically, can take any courses from any field to 
meet the requirement. Projected costs, according to what legislators told me, 
would amoWlt to a 40/60 breakdown of costs (student/state) for each institution. 
UW projected their costs at 112 million dollars for the additional year. I have 
asked faculty of the accounting department for positions on the bill. Most favor 
the bill (bill would restrict board to requiring no more than 120 semester credit 
hours for certification) with one faculty member strongly opposed. An argument 
against the bill is how students will be handicapped in the job market without the 
I 
• 
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Sth year. The bill is in House Rules Committee - the key to movin& the bill to the 
floor is Representative Sheahan - who supports the bill but needs backing from 
leadership to put the bill on the floor for a vote. Speaker Ballard is the key. I 
commend that the faculty senate ask for testimony and decide who should be 
settins curriculum policy - the legislature, professional organizations, or faculty? 
Faculty salaries will not likely increase this session. Substitute SB 6185 provides 
for incentive arants for innovation and quality in higher education. The bill would 
fund among other projects a degree offered entirely on the internet, improv~g 
student retention, and developing competencies and outcomes for general 
education. The problem is the appropriation· now in Senate Ways and Means, 
There is a good' chance the bill may pass with no appropriation. 
~ ., 
Part-time faculty pay and benefits were addressed by the Senate and House for 
community and technical colleges. I have asked Higher Ed. members of both the 
Senate and House to consider a study of 4·year institutions. There was sufficient 
interest in expansion to the 4-years that the part-time bills ~ould be amended this 
session. House versions (S HB 2812 and S HB 2813) are now in Appropriations. 
The bills specify that a plan will be devised by a task force consisting of 
representatives from state government, boards, collective-bargaining 
organizations, and community and technical college administrators. Adjustments 
in salary and benefits for part-time faculty will be phased in for the next three 
biennia. I have asked the HEC board and OFM for data on part-time faculty in 4-
year institutions. Th~re is no infonnation available at the state level. Currently, 
Greg Trujillo is reviewing numbers for CWU. If the survey shows that benefit 
packages are slim and none for part-time faculty (not "temporary" faculty), I 
would recommend that faculty senate support increasing representation to 4-years 
and participate in discussions on compensation for part-time faculty. I doubt that 
the House bills will be funded .. the Senat~ bill may have a better chance of 
funding with anticipated support from Senator Rinehart. In any case, the 
legislation will likely reappear next session. If 4-years are to be included, we 
need to contact Senator Bauer, Chair of Senate Higher Ed. Com. and Rep. Carlson 
of the House Higher Ed. Com. Rep. Carlson indicated to me that they will be 
reviewing this legislation between the session - members feel strongly that part-
time faculty are under-represented in salary discussions and more equitable salary 
and benefits are required. Restriction of pay and benefits to community and 
technical colleges is due to collective bargaining efforts by faculty from these 
_ FEB-0~:-:' 01 F.BJ .. 16:25 ID: rai'IJ: #173 P05 
institutions. 
There are other legislative happenings such as restricting lobbying efforts by state-
funded agencies; restricting financial aid to students enrolling in remedial courses, 
and dissolv,in& the Council of Presidents office. All of these will die - I think. 
Yet, such proposals tell something about the mood of some legislators. I strongly 
recommend contacting members of the 13th district· particularly Representative 
Mulliken. Representative Mulliken has sponsored a very large number of bills in 
several areas including higher education. I noticed that Senator Cummings (CWU 
faculty senate meeting 1-1 0-1996) voiced concern about CWU's lack of visibility 
among public and legislators about our many accomplishments. I can say from 
what I have observed this session - some CWU programs are much more visible to 
legislators than others. Ideally, legislators should hear the entire story- what our 
mission is - success stories concerning student accomplishments - outside 
fundin&s which promote our objectives, faculty accomplishments, and any visions 
we have for the fUture. 
I would appreciate hearing of your legislative concerns this session· or if you 
want to communicate directly with legislators I have enclosed what legislator e-
mail addresses are cUITently available. My e-mail address is 
alumbaugh@cwu.edu. I will discuss student loan bills for my next report along 
with an update of specific supplemental requests .of CWU. 
ROLL CALL 1995-96 
Walter ARLT 
FACULTY SENATE MEETING: February 21, 1996 
__ Stephen JEFFERIES 
_LKaren BLAIR 
~John BURKHARDT 
__L_Minerva CAPLES 
__ Bobby CUMMINGS 
__L Terry DeVIETTI 
Susan DONAHOE 
~Robert FORDAN 
~KenGAMON 
_]L_Michael GLEASON 
___t.L_Gerald GUNN 
~Jim HAWKINS 
_L_Webster HOOD 
-?-Paulette JONVILLE 
Katarin JURICH 
~Walter KAMINSKI 
_LMichelle KIDWELL 
___L_Deborah MEDLAR 
1.// luetta MONSON 
__iL_ Robert MYERS 
___Livory NELSON 
V' Sidney NESSELROAD 
~Vince NETHERY 
Steve OLSON 
__L_Rob PERKINS 
_____~L_Dieter ROMBOY 
James ROBERTS 
--IL Sharon ROSELL 
_L_Eric ROTH 
Charles RUBIN 
~James SAHLSTRAND 
Peter SAUNDERS 
L HughSPALL 
Kristan STARBUCK 
--
~Carin THOMAS 
~Morris UEBELACKER 
~Lisa WEYANDT 
v RexWIRTH 
-./·· Marla WYATT 
_L Thomas YEH 
Dan RAMSDELL 
Carol BUTTERFIELD 
Loretta GRAY 
Roger FOUTS 
v-tlate-OTTO f\l b ~ cq .j ure..n "KQ 
__ Roger GARRETT 
James HARPER 
__ Wayne FAIRBURN 
Mark ZETTERBERG 
Peter BURKHOLDER 
./ CnarltrJ J./LCfttyx_ 
Brue BARNES 
_ . _George TOWN 
__ Gary HEESACKER 
__ Cindy EMMANS 
Patrick OWENS 
Thomas MOORE 
Andrew SPENCER 
Robert GREGSON 
__ Terry MARTIN 
__ Cathy BERTELSON 
Stella MORENO 
__ C. Wayne JOHNSTON 
Michael BRAUNSTEIN 
__ Geoffrey BOERS 
James HINTHORNE 
__ Margaret SAHLSTRAND 
__ Wolfgang FRANZ 
Ed ESBECK 
Martha KURTZ 
John ALWIN 
__ Stephanie STEIN 
___ Carolyn SCHACTLER 
(ROSTERS\ROLLCALL.95 January 16, 1996 
February 21, 1996 
Date 
VISITOR SIGN-IN SHEET 
_j8~m~~~U~L--------------------------­
~~~~~-------------------------------
Please sign your natne and return sheet to Faculty Senate secretary 
directly after the meeting. Than.l( you. 
To: 
From: 
Date: 
Subject: 
•
- '"l 111\r 
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CENTRAL WASHINGTON UNIVERSITY 
Hugh Spall, Chair 
Faculty Senate 
Office of the Provost I Vice President 
for Academic Affairs 
MEMORANDUM 
Thomas D. Moore ~ 
ProvosUVice President f6'r Academic Affairs 
February 12, 1996 
Proposed Changes to Faculty Code 
RECEIVED 
FEB 1 5 1996 
CWU FACULTY SENATE 
Attached is a document suggesting some changes to the Faculty Code which have been 
reviewed and endorsed by the Deans' Council. The changes provide guidelines for 
deans and other principal budget administrators in setting salaries for nontenure-track 
faculty. Presently the Code is silent on salary levels for full-time nontenure-track faculty 
and insufficiently flexible for part-time tenure-track faculty. 
Also included is a statement we propose replace the one presently listed under Section 
8.44. It will accommodate current practice and also provide the flexibility needed by 
deans when employing part-time faculty. 
Thank you for your assistance. 
/nlb 
cc Deans' Council 
Barge 302 • 400 E. 8\h Avenue • Ellensburg , WA 98926-7503 • 509-963-1400 • FAX 509-963-2025 
EEO/ANTITLE IX INSTITUTION • TDD 509-963-3323 
The following statements are proposed for inclusion in the Faculty Code. They deal 
with salaries for nontenure-track faculty. 
Full-time nontenure-track faculty and lecturers shall have their 
salaries set by the appropriate principal budget administrator. 
Part-time nontenure-track (adjunct) faculty shall have their salaries 
set according to Section 8.44. 
Suggested replacement for the present paragraph in Section 8.44. 
Nontenure-track faculty teaching part-time shall have their salaries 
set according to a rate which falls within a range established by 
the provost/vice president for academic affairs. This shall apply to 
adjunct faculty as well as to full-time faculty who wish to teach an 
extra course. 
Office of the Provost/February 12, 1996 
•"i-;.~~~·r~t, 0 ~ I!. ::- ·r~ ~ 
CENTRAL WASHINGTON UNIVERSITY 
Department of Geography & Land Studies 
To: The F acuity Senate 
From: Morris L Uebdac.ker 
Associate Professor 
Department of Geography and Land Studies 
Subject: Faculty Morale 
F ebru.uy 16, 1996 
Faculty morale is a symptom not a cause. Faculty morale affects faculty families 
and transfers to the larger communities of Ellensburg and in the region. It dearly 
and directly relates to the experiences and qualities of our students' learning, our 
research, and our professional and public service. Low faculty morale is a negative 
influence on the quality and quantity of our combined work and, in the extreme, 
results in dysfunctional education processes. Faculty, worthy of the designation, 
cannot be driven by others but, with high morale, they will drive themselves beyond 
all reason - and love it. The success of the academic enterprise depends on it. 
Community as an antidote for low morale 
I love this place -- I want faculty, students, and university seiVice people 
(administration) to love it. A university can be a marvdous and. ~xciting place but 
it can also be dull, mean, insensitive and repressive. In my view a university has 
opportunity oozing from every pore and displays its health through the observed 
Lind Hall119 • 400 E. 8th Avenue • Ellensburg, WA 98926-7420 • 509-963-1188 • FAX 509-963-1047 
EEO/AAITITLE IX INSTITUTION • TOO 509-963-3323 
1 
level of mutual support, mutual respect, and mutual need. A university can be a 
vibrant and healthy community with shared goals: 
Communities are places in which the bonds among people and 
between people and the natural world create a pattern of 
connectedness, responsibilio/, and mutual respect while honoring 
diversity and mutual need. Real communities foster dignity, 
competence, participation, and opportunities for good. And good 
communities provide places in which childrens' and adults' 
imagina1ion and earthly, social and political sensibilities grow. (David 
Orr) 
This does not sound like Central Washington Univ~sity where I work. The most 
disturbing symptom that it is not descriptive of CWU is low faculty morale -- a 
reflection of the flawed underlying structure, process and ethos. The evidence is 
everywhere: the embarrassment of a Taco Time Kiosk; the location and planning of 
the science building; the decline in lib.raty holdings; the proposed changes in 
general education; the strategic planning process; the desire for a faculty union; 
the structure and de.finition of faculty devdopment; the academic prioritization 
process; the budget process; the board of trustees; and faculty senator's inability to 
talk openly in front of service people (administrators). 
We, faculty, students, and service people, should not find these dysfunctions too 
surprising because communities all around the world are fragmenting and 
collapsing. To survive, communities must operate on sharing and respect. No 
wonder communities are endangered in a world driven by competition and 
increasing scarcity. So, where does respect and sharing come from? 
Authoritarian.. power can be bestowed and exercised. It is no substitute for respect. 
Respect cannot be mandated by legislatures, presidents, provosts, deans, department 
chairs, faculty, service people, or students. Respect is not purchased but earned 
through trust and mutual work or shared work, and performance that deserves 
respect. Lack of respect still is a symptom af deeper causes. At CWU respect is in 
short supply because we do not have a clear vision of shared work and shared 
responsibility that leads to a dignified form of shared governance. 
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The Strategic Plan 
There is a very important lesson here -- community as shared work and shared 
responsibility is not built by Strategic Plans. Universities are not built by Strategic 
Plans. University CC?mmunities are built by people who are related by mutual work. 
In fact, the Strategic Plan --highly touted as a process to the future -- is a structure 
placed in this community not out of respect or shared work but out of a need to 
control, from the top down, the work of the university. It is a disrespectful 
document not recognizing the fact that bottom and top are not community terms 
nor useful in shared work-- it is not designed, nor intended, to fos~ shared work 
nor respect at the individual or community leveL ·It is intrusive, demoralizing, 
territorial, and rigid. Slavish adherence to the plan cuts short innovation and 
imagination. Creating, following, and assessing the Strategic Plan has become our 
w::>rk, not the students. Good people, teachers, researchers, and public servants now 
wo.tk. to complete the plan -- to :6.11 in blanks - to gain advantage and now use it to 
justify in print the ccwork" it attempts to control and assess. Does the Strategic Plan 
foster respect and mutual work in the community? No! It is an instrument in a 
zero-sum game where, for every success there must ~ a failure. It is an instrument 
for micro-management. This plan, this process, in fact puts distance between 
departments. It erects high walls of stone where all that is needed is a low hedge. It 
must be a low hedge or students will never see what is around them, never walk 
fredy between departments, never see the beauty of this community garden. The 
strategic plan builds stone walls by fostering competition and prioritization at the 
expense of shared work and respect. The community needs its parts and they need 
each other -- that is what departments are -- the parts of the community bOdy and 
wholeness and health are necessaxy fer shared work. It takes the whole body - the 
community -- to educate one student and that is our shared wo.tk., not strategic 
planning and not efficiency. 
Efficiencies 
Maybe hamburgers at McDonalds can be considered efficient if you ignore the 
caloric effort for return ratio and ignore the destruction of communities in other 
places, but effective education is not an efficient process. It cannot be made into 
one for it is dynamic, serendipitous and filled with entropy and chaos. It cannot be 
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otherwise, for learning and education do not occur only in ordered little blocks we 
call courses. Education also happens when huge flashes and little flickers of light 
link the courses to human life and spirit. Neither efficient nor effective education 
will ever happen because of a strategic plan, or because a certain number of credits . 
have been completed, or because four years are up. Why do people believe learning 
should be efficient! Why do they imagine they can possibly assess the outcome? 
Even the graduate may not know the real outcome. It is insulting to settle for 
measuring the superficial and deem it to be the outcome. All of this is jousting at 
windmiJis and diverting us from our mutual work. It is hard to respect people who 
do not know what education is or how to make it effective -who create 
management structures that divide and divert the community from its shared life 
and work. They do not deserve respect. ' 
Respect 
Is the peiformance of the President respected by the faculty? Not if the evaluations 
by the faculty are to be taken at face value. Is the work of the faculty respected by 
the President? No. I do not believe he understands what our work is. I do not 
think he und~s what we need, why we come here to this place, and how many 
of our morale issues are related to a dysfunctional, fragmented community. He 
should have realized this when he suggested the definition of a department would 
be 15 people with the need to combine departments and the communio/ went 
ballistic. He should have seen this when he decided sabbatical leaves based on 
academic merit were not a ·desirable priority. He should have seen this in the 
clamor for a :&culo/ union. He should have asked why does my community want 
this -- but he did not ask and he did everything he could to keep the Board of 
Trustees from asking. I have concluded that he is not and does not want to be part 
of a communio/ based on shared work and mutual respect. I would like him to be -
the community needs respected service people who share in our mutual work. In 
truth he is part of the cause of community fragmentation. 
Is the work of the faculty respected by the service people? Sporadically, and 
hundreds of daily episodes show this. Are the service people respected by the 
faculo/? Same answer. Too often what you see are people who do not share a vision 
of shared work and who do not support and respect their mutual needs. 
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We have been asked to stratify, prioritize, or clump the issues relating to morale. I 
hope it is dear that ultimatdy it is the whole community that is important --
faculty morale does not exist in a vacuum of "faculty complaints" or cc grumbling." 
I hope it is dear that ccmorale studies" have been done in the pa8t. Little changes 
because the faculty is usually blamed for the bad situation and the solution is seen as 
more structure and controL This assures continuation of low morale and further 
erodes the community. H blame is to be assigned, there is plenty to go around. Lets 
admit up front that the faculty, the students, the service people, the board of 
trustees, the cultural landscape, the legislature, and the public share it. Please note 
I· have not used the word administration. I did not use it because it is an oxymoron 
in a community of mutual work and vision. In truth the only justification for 
ccadminist.Iation,"' coronations aside, is service to the important w01:k. of the 
community. Administration should not and cannot, ccrun the place" if the "place" 
is a university with a respectable faculty. 
Symptoms-Conditions-Causes 
The Place - site and situation. 
The planners at CWU lack a coherent vision of the physical structure - the built 
environment-- and haw this rdates to the whole community and its shared work.. 
The cccantainer• structures the movements and interactions of the community. 
Symbolically it expresses the structure and rdationships that characterize the 
comni.unity and expresses how the community relates to other communities. In 
truth the dysfim.ctions apparent in faculty morale, student morale, and service 
people morale are mirrored in the disjunctive arrangement of structures and 
symbols on the ground. Student morale is not determined by Taco Bdl, students 
are not that shallow. The siting of the Science Building is a case study of a 
dysfunctional cultural landscape. 
The relationship of the site ( CWU) to the town and region is a further reflection 
of lack of cultural integration and understanding. How we build and haw we 
structure movement and interaction tells the communities around us we have 
.• 
little respect for them. In this case they no longer listen to what we say but watch 
and react to what we do. The edges of town and .campus need serious attention and 
we need to respect one another and share in each others wotk -- not just in 
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committee meetings but in structuring our common landscape. The problems we 
are having come from a lack of vision of our mutual work and a lack of respect for 
that work. We put up stone monuments marking territory, witness the new 
monoliths announcing Central Washington University's edges, and the lack of 
signs announcing the combined community at the edge of town. Our symbols 
reflect our increasingly isolated and diminishing mutual objectives. 
Entire classroom buildings do not have even one state-of-the-art classroom. In 
recent memm:y, three major buildings have been renovated to serve nearly 1 OOo/o of 
the Administration (service people). A few academic departments have been 
favored but renovation for instruction has been far less rapid and comprehensive 
than that done for service people. There is little here to build faculty morale. 
We work with inadequate classroom facilities and supportive office equipment and 
technical assistance - despite an operating budget of more than $80 million for an 
academic year. We are not talking about Star Trek technologies -- circa 1996 would 
be just fine! Adequate ventilation, overhead and slide projector facilities, usable 
chalk board space, places to hang maps,_ and copy machines that wm:k mast of the 
time are lacking in most cases. A typical 5th grade classroom in Ellensburg, that 
serves 25 students a day, is light years ahead of many of our roams that serve 300 to 
400 students per school day. Field equipm~nt, the basic tools of instruction and 
learning, are totally inadequate. 
The library collection is inadequate and in decline. Hard copy is greatly reduced, 
journal collections are miserable. Interlibrary loan is not an adequate substitute, 
especially for students who are under severe time constraints when preparing papers 
or for faculty research. In a community where written literature dominates our 
tradition, dysfunction is apparent when the community abandons its collective 
knowledge. It is apparent the CWU community is becoming disconnected from 
the larger communities of which it is a part and the internal pieces are coming 
unglued. 
Too many faculty offices and research space are dysfunctional spaces. Major 
community work occurs here from the formulation of course material and 
research, to professional and public service. These are central nodes in the 
community work and a great deal of student-faculty interaction occurs here and in 
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fact, this is often the place where major thresholds are crossed in faculty-student 
learning. The offices symbolize the importance of faculty in the community of 
shared work. Contrast the Administration (seiVice people).spaces to faculty spaces 
and the priorities for the work of the university become apparent. Even new 
buildings show a complete lack of understanding about the shared work of the 
university. Shaw -Smyser offices are a case in point. These offices consist of strange 
cubicles with fake windows. God forbid that the outside world, including light and 
air, should enter a building or enter our lives. 
Economics 
Large and repeated budget cuts inspite of rising enrollments is a major morale 
issue. The situation is made worse with public statements such as, "it didn't even 
hurt because of insightful strategic planning". In the first place, the cuts did hurt 
and secondly, such comments only invite further cuts. It seems to me that a 
primary responsibility of the Administration oriented service people is to be ready, 
willing and able to go to the mat for the co~unity in Olympia, and the 
responsibility is not being fulfilled~ 
It is ridiculous for the University President to write that we took cuts with some 
ease. In fact it was dem.oralmng. ·Far example, summer school profits, money that 
should have gone for supp~rt of traveL purchases of software, and other 
improvements in the departments and colleges were largely used for other 
purposes. Many departments that made profits in the COTS got to use less than 
half of the money they generated. If there was a sense of community that might 
be reason enough to generate profits for the benefits of others. Lacking 
community the automatic question is why do it? 
The faculty salary scale is much too low for a regional, comprehensive state 
university. This is particularly onerous for lower ranking/recently arrived faculty, -
especially relative to the cost of housing in Ellensburg. Further, there are very few 
"perks." Travel is not supported, research is not supported, the library is not 
supported, parking is not provided, W ellness Hour costs money, classroom supplies 
cost money, and now insurance costs more money. Higher ranking faculty pay is 
significandy below that of our peers. F acuity sahuy needs to be considered both in 
terms of "PPP" (Purchasing Price Parity) and peer institutions. 
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F acuity salaries are not equitably allocated across campus, not within departments, 
not between departments, and dearly not between schools. A faculty member has 
no reasonable expectation for increases in pay. The best thing about the merit pay 
system is that there is no money for merit. This is a sorry state of affairs. The merit 
system we have adopted is cumbersome, obviously unfair and not structured to 
reward academic merit in a meaningful way. 
F acuity salary raises, even in a dear case of inequity, are impossible under current 
management. A faculty member is told to get an outside offer and maybe we 
(administration) can match it. This not only diminishes the merit of the 
individual faculty member by creating a "prove your value from the outside• 
situation, but negates the shared responsibility of the community to its members. 
It is absolutdy demoralizing and is intolerable. If we, the community, cannot 
decide when salaries are not equitable based on an individual's work in relationship 
to the Whole community then community means very little. In the case of faculty 
salaries, service people (administration) have demoralized the faculty. They are not 
part of the shared work of the community when they devalue the work of the 
faculty. The faculty is told, repeatedly, that raises are not possible-- that the 
legislature did it. What are the service people doing today to remedy this situation! 
Accepting more unfunded students hardly seems a reasonable solution. They have 
no plan -- they simply blame and point and the community lets them do it. 
F acuity Development 
Faculty Development apparently is thought to consist la!gely of provision of basic 
necessary equipment and supplies. This is not faculty development and is insulting. 
As clear evidence, at the Faculty Senate meeting 1-29-96 the President handed out 
Memorandum from various deans regarding "faculty development." Interesting, 
but even a cursory reading made it dear that the most basic support necess31J" for 
teaching, research, and public service is being included under the rubric of Faculty 
Devdopment. Of the lot, only Dean Stacy's memo is actually devoted to the 
subject of faculty development -- the others are listings of how summer school 
profits were spent. Further, it is obvious, even when the "new" money offered by 
the President -- again taken fiom projected summer school profits -- is added the 
funding is absolutdy inadequate and very strangdy allocated &om a shared work 
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perspective. I found the whole discussion of faculty development misguided and 
manipulative. Certainly not a morale builder. 
The faculty sabbatical leave program needs to be reaffirmed and ·expanded. A viable 
leave policy is a necessary part of the intellectual core of a university community, 
one that builds on an alive and intellectually active faculty. Without a viable 
sabbatical program, this community is a kind of university pseudomorph. Equating 
sabbaticals with "retraining leaves" is a farce. The people who created this situation 
have no concept of academic work or what .it takes to sustain and grow in academic 
work. They are not part of the real work. 
Inadequate travd money is especially a problem for junior faculty who are working 
to obtain tenure and establish themselves in their profession. The amount of travel 
money available means limiting travd to one meeting per year and often requires 
packing peanut butter and jelly to ~~ sure you can eat while at the meeting. 
Contrast this to administrative (service people) travel and the contrast speaks 
volumes about the relative value of categories of work in the community. 
F acuity W ark 
To get the best work from good people there must be an underlying foundation of 
genuine respect for the work of the university-- the work of the faculty. This is not 
the case. 
Teaching loads on new faculty are daunting and not flexible. W ark loads on all 
faculty are too high to sustain creative work. We are far too busy with just 
maintaining, with survival, and with fending off the assaults from academic 
imperialists and service people (administration). In consequence, there is no real 
time nor incentive to explore coopeiation, mutual support, collegiality or even 
social interactions and those are the most effective ways to do things better -- really 
the only way of devdoping a community with shared vision. 
Except in a very minor way, research is not supported unless it is __ funded :&om the 
outside. In a teaching community with the work loads that we have, hustling 
money from external sources does not occur regularly. In fact, funding sources are 
not evenly distributed among the community with the results that some segments 
9 
of the community are research fund rich and others are research fund poor. This 
does not mean that some members of the community are less important because it 
takes all of us to do our shared work. Sadly, respect am~ng the members is not 
equal- not shared both ways between the have and have not. A community must 
respect its components, must honor .equally teachers, researchers, and public servants 
··not claim it does, and act differently. 
P~blic Service is not respected and no allowance in work. load is made for it. 
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Date: Sat, 17 Feb 1996 12:29:12 -0700 (PDT) 
From: "David E. Kaufman" <kaufman@CLUSTER.CWU.EDU> 
To: senate <senate@CWU.EDU> 
Cc: KAUFMAN <KAUFMAN@CWU. EDU> 
Subject: Tech Fee 
Hu 
I note in the legislative report from Richard Alumbaugh there is a 
comment about the likelihood of legislation to enable institutions to 
levy technology fees on students. With or without student input and 
coordination this idea is problematic. If all students would be charged 
it seems to me we are just adding to the cost of tuition, which is 
already scheduled for another increase. If some students are charged it 
is essential that we understand how the revenue will be used -- what 
constitutes an appropriate or not-appropriate use is not clear. 
The UCC took up this matter last year and reported its findings to the 
President. At that time we were not in favor of changing the fee 
structure or its amount. I doubt the feelings of the committee have 
changed much in a year. I am personally not in favor of a levy on every 
student at this time. However, I do encourage the Faculty Senate to 
consider this matter and would be happy to attend and speak on the 
subject along with other members of the computing committee. 
Some very good data on lab costs have been gathered by Dave Storla and I 
suggest contacting him. He is our best source of information on lab use 
and the state of student computing on-campus. 
David 
I X 
X 
X 
X 
X 
X 
David E. Kaufman, Professor and Chair 
Department of Sociology 
Central Washington University 
(e-mail)KAUFMAN@CWU.EDU 
(voice)509.963.1305 (fax)509.963.3215 
"http://www.cwu.edu/~kaufman" 
A A 
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TO: 
FROM: 
DATE: 
RE: 
CENTRAL WASHINGTON UNIVERSITY 
Faculty Senate 
Ray Riznyk, Associate Dean/Graduate Studies and Research 
Chair, Faculty Development and Research Committee 
Hugh Spall, Chair 
Faculty Senate 
February 7, 1996 
FACULTY DEVELOPMENT ')Jntj 
President Nelson has decided to make $100,000 available for faculty development provided that the 
university achieves the revenues and costs projected in the summer school budget. He wants the 
Faculty Senate to determine the allocation of these funds among possible faculty development 
activities. It would be acceptable to recommend that the entire sum be spent on one activity--e.g. 
travel. It would also be acceptable to recommend allocation of the funds between two activities or 
among more than two activities. 
As I understand the constr.aints, the $100,000 will be allocated among the Colleges and Schools 
according to the existing formula for allocating summer school profits. The Schools and Colleges 
will further divide their share among existing departments and programs according to their existing 
internal allocation formulas . The Senate's task is to specify how these funds would be spent once 
the funds get to the department and program level. It would be acceptable to recommend that the 
decision on spending the funds be made by the departments and programs instead of the Senate 
provided that the use of the funds is reported to someone and the data is consolidated and reported 
to the President. 
The President is seeking input about faculty priorities for faculty development. The faculty, by 
allocating funds, will provide information to the President concerning their priorities. Please 
recommend an allocation ofthis $100,000 to the Senate no later than February 27, 1996. 
Thank you for your assistance in this matter. 
c: Gerald Stacy, Dean of Graduate Studies and Research (751 0) 
Ivory Nelson, President (7501) 
Thomas Moore, ProvostNice President for Academic Affairs (7503) 
HS : sft [ c: \wpdqcs\agendas\96-2-7 . dev] 
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CENTRAL WASHINGTON UNIVERSITY 
Office of the Dean 
College of Arts and Humanities 
RECEIVED 
FEB 1 2 1996 
C\o\\1 fAC UUY SENATE 
Memorandum 
DATE: 
TO: 
FROM: 
RE: 
CC: 
February 12, 1996 
Ray Riznyk, Associate Dean for Graduate Studies 
and Research 
Chair, Faculty Development and Research Committee 
Phil Backlund, Associate Dean 
College of Arts and Humanities 
College of the Sciences 
Faculty Development 
Ivory Nelson, President 
Thomas Moore, Provost 
/):;}~ 
Hugh Spall, Chair, Faculty Senate 
Hugh Spall has sent you and the Faculty Development and Research Committee a memo 
regarding the President's decision to make $100,000 available for faculty development out 
of the projected revenues from the 1996 summer session. As a long-time advocate of 
faculty development, I applaud this step. It is in this spirit that I ask the Committee to 
carefully consider its recommendation to the Faculty Senate regarding the allocation of 
these funds. 
I have read the memo that Mr. Spall sent to you. The memo suggests that the funds be 
allocated among the Schools and Colleges (then onto the departments) in the manner 
currently used. It further indicates that the decision on spending the funds could be left to 
the departments and programs. I would like to make three points for your consideration. 
1. The $100,000 does not represent new money. These funds would be designated out of 
the funds e.amed by the departments during of Summer 1996 and, if the Faculty Senate's 
suggestion is followed, then distributed to the departments in the same manner as funds 
from Summer 1994 and Summer 1995. Those funds were expended by departments 
following guidelines provided by the Provost (copy attached). As you can see from the 
guidelines, one option was "faculty development." 
2. In the past three summers, profits from the summer sessions were distributed to the 
schools/colleges on a profit/loss basis. The College of Arts and Humanities, and the 
College of The Sciences distributed its funds to departments on the same basis. This 
means that departments that did not earn any summer profits did not receive any funds. 
Except for roughly 15% of the total profit held in the deans' offices, the summer profits 
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only went to profit-making departments. If the Faculty Senate suggestion is followed, 
then not all faculty will have access to the $100,000 designated by the President. 
3. If the options listed by Mr. Spall as acceptable are followed, then the $100,000 could 
be spent in the same manner and with the same relative distribution as previous summer 
profits. This leads to the questions: What is gained by designating $100,000 for faculty 
development? How will the status quo change? I think it will not change unless clear 
guidelines are developed that direct the funds into a limited and specific set of activities. 
I ask the Committee to consider the following: 
a. Develop a clear and specific set of guidelines for the expenditure of these funds. Some 
faculty have indicated that not enough money is spent on faculty development on this 
campus. What do they mean? Where would they like to ee money spent? Some faculty 
suggest that the lack of faculty development funds has contributed to lower faculty morale 
and a poorer climate at this University. What new or increased faculty development 
activities would increase morale and improve the climate? Faculty have suggested to me 
that more funds could be used in direct instructional support such as the creation of a 
faculty development office, travel for instructional development purposes, bringing in 
outside consultants, and the development of a center for instructional support. I have 
information on these ideas (and others) that I would be happy to discuss with the 
Committee. My point and my request, however, is to urge the Committee to gather 
information about faculty concerns and develop specific suggestions. 
b. Develop a set of guidelines on the distribution of the funds. If the present guidelines are 
followed, then a percentage of faculty will not have access to these funds. Guidelines that 
would allow (or even require) the funds to be distributed more evenly would be worth 
considering. 
There is an increased interest in faculty development on this campus. The newly formed 
Faculty Association for Teaching and Learning has held four events this Winter Quarter that 
have had strong attendance. The Association has approximately forty active members. The 
Climate Task Force Report and other discussions of faculty morale speak to the need for 
increased efforts. The University has hired a great number of new faculty in the past five 
years, and will continue to do so for the next five years. These faculty want and need 
support. The discussions, the reports, and the new faculty are strong arguments for greater 
efforts in faculty development. The Faculty Development Committee has the opportunity to 
materially effect the course of these efforts on this campus. 
FACULTY SENATE 
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TO: 
FROM: 
DATE: 
SUBJECT: 
CENTRAL WASHINGTON UNIVERSITY 
Office of the Provost I Vice President 
for Academic Affairs 
MEMORANDUM 
January 29, 1996 
Class Visitations 
RECEIVED 
JAN 3 ·J 1996 
CWU FACtJLff ~£NATE 
During a recent meeting of Deans' Council, the topic of class visitations was 
discussed. It came to the council from Dr. David Hedrick as a proposed policy for 
the Office of International Studies and Programs. Council members were in 
support of it as it was presented. A copy is attached. 
It is being referred to the Faculty Senate and its Academic Affairs Committee for 
consideration. 
/las 
Attachment 
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DRAFr 
Office of lnt.ematicml Studies 
Class Visitation Policy 
January 19. 1996 
An important part of OISP programs involves viii tin& scholars and students enrolled in our UESL 
and AUAP programs attendlng classes in other aaldcmic dcpaa:tmenta. These visitations provide 
direct and indirect benefits to Central students and faculty bY allowi111 the creation and maintenance 
of reciprocal exchange a&reements, intellectual and cultural interaction with visilOrS from diverse 
backgrounds, and the development of superior conttact programs. All participant~ in the 
visitations are international faculty under contract or fee-payina itlldents enrolled in our UESL and 
A UAP programs. The conditions listed for the visitalion programs for visiting scholars, students 
enrolled in UESL and students enrolled in AUAP are given below. · 
Visiting Scholars 
Visiting scholars, u part of their employment contract with lbe OISP and/or the &Qdcmic deans, 
are allowed to attend classes in other academic pro2J'3D18 and!« departments. The visitationJ will 
be arranged by the Director of OISP or the Advi80! to International Students and Scholars and 
subject to the following a:mditions: . 
( 1) attendance is subject lO a space available buis, 
(2) the consent of the professor or instructor is required, 
(3) the visitation is consistent with the objectives of the ruiting acholar's prop-am, and 
(4) no academic credit will be awarded by the University. 
UESL Students 
UES.L studenli who have achieved LevelS status {the highest level in the profl'am) who are 
enrolled in the UESL program's ENO lOOE course ate allowed to puticipate 1n supervised 
classroom visitatiODB. The visita.tiona arc arranged by the Ditector of the UESL proaram and arc 
subject 10 the fallowing a>nditioDJ: 
(1) attendance is subject to a space available basis. 
(2) the consent of the profestor or ~is required, 
(3) only UESL course aedit is &ivcn, no academic credit iJ awarded by the University. 
A UAP Student! 
As part of the University's contractual obligation with Asia University 10 mab a good faith effort 
to accommodate the needs of students par:ticipating in AUAP program, students with advanced 
English Stlmding are allowed to participate in supervised c1a.ssrootn visitations. Visitation are 
arranged by the Director of AUAP and are subject to the followinJ considcrationa: 
(1) they are limited to those students who have demonstrated advanced standiq in English and. 
the~ ore, would not sufficiently bca.efit from rc&War the COUfliC work of the re&War AUAP 
program, . ub' -~!'-'-' ~..-..: (2) attendance IS s ~ect to a spare a:" a.wu.nc t.JMAI. 
(3) the collBdlt of the professor or instructor i.! required, 
(4) only AUAP course credit iJ given, no academic cmiit is awarded by the University. 
STATE REPRESENTATIVE 
13th DISTRICT 
JOYCE MULLIKEN 
February 8, 1996 
Hugh Spall 
President, CWU Faculty Senate 
1700 N. Water 
Ellensburg, W A 98926 
Dear Hugh: 
State of 
Washington 
House of 
Representatives 
HIGHER EDUCATION 
VICE CHAIR~I,.\N 
FINANCE 
GOVERNMENT OPERATIONS 
This letter is in regard to a recent article in the Ellensburg Daily Record citing the low moral 
of the Professors at Central Washington University. In the article some professors mentioned 
having a sense of a lack of respect for their profession from Legislators in Olympia. 
As a Legislator, and Vice-chair of the House Higher Education committee, this perceived lack 
of respect concerns me a great deal. I personally hold the Professors at our public Institutes 
of Higher Education in extremely high regard. 
The education of our children is the most noble profession one can choose. Our most 
precious resource is our children. 
I want to make it clear that I have never heard a member of the House Higher Education 
committee show open disregard for Professors. That is not our role as policy makers. 
I am scheduled to be at Central sometime after session concludes, and would like to take time 
to discuss this matter with you further. I will let you know when my schedule is firmed up, 
and I will make myself available to you and your colleagues to sit down and address your 
concerns one-by-one. 
i\.s professionals, and stc<rvvards of Higher Educu.ticn in the state of \\7asl1ington, it is our 
responsibility to encourage open and honest discussion of any perceived problems. 
I look forward to speaking with you in the spring. 
In your service, 
--h~ 
Joyce Mulliken 
State Representative 
13th District 
"A teacher affects eternity; he can never tell where his influence stops." Henry B. Adams (1838-1918), U.S. historian. The Education of 
Henry Adams, ch. 20 (1907). 
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CENTRAL WASHINGTON UNIVERSITY 
To: Hugh Spall, Chair 
Faculty Senate 
Office of the Provost I Vice President 
for Academic Affairs 
MEMORANDUM 
From: Thomas D. Moore 1q 
Provost/Vice President fur Academic Mfairs 
Date: February 12, 1996 
Subject: Proposed Changes to Faculty Code 
RECEIVED 
FEB 1 5 1996 
CWU FACULlY SENATE 
Attached is a document suggesting some changes to the Faculty Code which have been 
reviewed and endorsed by the Deans' Council. The changes provide guidelines for 
deans and other principal budget administrators in setting salaries for nontenure-track 
faculty. Presently the Code is silent on salary levels for full-time nontenure-track faculty 
and insufficiently flexible for part-time tenure-track faculty. 
Also included is a statement we propose replace the one presently listed under Section 
8.44. It will accommodate current practice and also provide the flexibility needed by 
deans when employing part-time faculty. 
Thank you for your assistance. 
/nlb 
cc Deans' Council 
Barge 302 • 400 E. 8th Avenue • Ellensburg, WA 98926-7503 • 509-963-1400 • FAX 509-963-2025 
EEO/ANTITLE IX INSTITUTION • TDD 509-963-3323 
The following statements are proposed for inclusion in the Faculty Code. They deal 
with salaries for nontenure-track faculty. 
Full-time nontenure-track faculty and lecturers shall have their 
salaries set by the appropriate principal budget administrator. 
Part-time nontenure-track (adjunct) faculty shall have their salaries 
set according to Section 8.44. 
Suggested replacement for the present paragraph in Section 8.44. 
Nontenure-track faculty teaching part-time hall have their salarie 
set according to a rate which falls within a range established by 
the provost/vice president for academic affairs. This shall apply to 
adjunct faculty as well as to full-time faculty who wish to teach an 
extra course. 
Office of the Provost/February 12, 1996 
rom: Govl & COIJI. Reladon1 cwu To: President Nelson 
LEGISLATIVE UPDATE FOR CABINET 
February 21, 1996 
Budget Conference Committee Begins 
Page1 of1 Wedne1day, February21, 1996 2:25:08 AM 
RECEIVED 
FEB l 1 1996 
PRESIDENT'S OFFICE 
The Conference will convene at the same time Cabinet convenes this morning. 
Judging from the attempts to amend the budget and the debate during passage of the House 
Budget, I would say that it will be a difficult conference process. There is some feeling that 
we will all get a small increase in enrollment numbers; there won't be much else. 
You should be aware that some harsh words about public higher ed have been said in 
House Committees in the past week. It seems that there is an attempt to justify a lack of 
funding on public higher ed's poor showing in getting student's out in four years. The 
statement was made that the privates do much better. (There is no actual data for the state to 
support that statement.) 
The Gubernatorial race and upcoming elections in November cast their shadow over 
the entire process. House majority members are holding firm in their desire to "cut 
government spending". The downturn in the financial revenues forecast which was released 
yesterday does not help matters. 
Technology Fee 
The Senate version died in Ways and Means. Nita Rinehart is philosophically 
opposed to this bill which would constitute 1) local control of tuition setting and 2) a de facto 
tuition increase. 
The House version passed the House; the Senate Higher Ed Committee yesterday 
passed a striker amendment which made the bill into the Senate version and then passed the 
bill out of committee to Senate Ways and Means. Staffers have indicated that it is expected to 
die there. However, the UW says that they have a firm commitment from Nita that they will 
get the Bill. 
WHEN vs Planning 
The Senate budget fully funds WHEN; the House gives 5.1 Million. HB 2929 requiring 
a higher ed distance education network and implementation plan was heard yesterday in 
Senate Higher Ed. The technology industry (cable TV and telephone companies) came as a 
panel. Terry said that they told her they were going to weigh in on behalf of WHEN and say 
that more study wasn't needed. In fact, their testimony was that they liked the process of the 
study bill (2929); their support for immediacy in funding was lukewarm at best. In fairness to 
the industry, I expect that it took a major effort to get them to come together and formulate any 
position that they could jointly support. Terry has a copy of their remarks. 
The intent at this point is to include the process language that industry likes (along 
with the process language that COP,HECB,DIS and SPI agree on) into the Senate Bill (6705) 
and attempt passage. · 
Lindley/2.21.96 
CENTRAL WASHINGTON UNIVERSITY 
1996 SUPPLEMENTAL BUDGET REQUEST 
(000 's of dollars) 
OPERATING 
I. ACCESS (300 FTE) 
Enrollment Increase (300 Student FTE) 271 
Total: Access 271 
II. COOPERATIVE LIBRARY PROJECT 
Total: Coop. Library Project 886 886 1,293 
II TECHNOLOGY 
Total: Technology 
IV. FED L DIRECT STUDENT LOAN .85% 
FEE 
Total: Federal Direct Student Loan Fee 
CAPITAL 
sdbj 2/14/96 4:30PM xldata\maln\opreq97\BTRACK~ l~! S 
Difference-
Governors versi 
& cwu 
(1 ,552) 
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TO: 
FROM: 
DATE: 
RE: 
CENTRAL WASHINGTON UNIVERSITY 
Faculty Senate 
Thomas Moore 
Provost/Vice President for Academic Affairs 
Hugh Spall, Chair ,.J4J, 
Faculty Senate 
February 22, 1996 
New Course Proposal: EXST 101 (Advising Seminar) 
At its meetings on January 31 and February 21, 1996, the Faculty Senate discussed the EXST 101 
(Advising Seminar) New Course Proposal. After considerable discussion, the Senate approved the 
following substitute motion at its February 21, 1996, meeting: 
[The Faculty Senate] extends the current status of IS 199 
(Advising S_eminar) for the 1996-97 academic year and further 
instructs the Faculty Senate Executive Committee to work with 
the ProvostNice President for Academic Affairs in establishing 
a committee to examine this course and make recommendations 
concerning faculty oversight, course content, assessment and 
other matters that the committee believes relevant. 
I look forward to meeting with you in the near future to explore the possible composition of the 
"Advising Seminar Committee" and consider the committe's charge and reporting responsibilities. 
c: Clara Richardson, Chair- Faculty Senate Curriculum Committee, Accounting (7484) 
Nancy Bradshaw, Provost's Office (7503) 
James Pappas, Dean of Academic Services (7463) 
William Swain, Director of Admissions and Academic Advising Services (7463) 
Paul Pitre, Associate Director of Academic Advising Services (7463) 
Carolyn Wells, Registrar (7465) 
Don Schliesman, Associate Vice President for Academic Affairs (7503) 
Ivory Nelson, President (7501) 
Barry Donahue, Computer Science (7520) 
sft [ c:\wpdocs\agendas\96-2-2l.cur] 
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CENTRAL WASHINGTON UNIVERSITY 
Hugh Spall, Chair 
Faculty Senate 
Dear Hugh: 
Department of Computer Science 
January 10, 1996 
I noticed in the Curriculum Summary Log of January 4, 1996 a proposal for a new course, EXST 101. 
The department under which this course is listed is Academic Services. 
I have two concerns with this course. First, credit will be given to students for participating in what is 
merely an expanded advising session; there appears to be nothing of an academic nature in the course 
content. I am sure that this is all very useful information, but students should not receive academic credit 
for obtaining it. 
My second concern is that the course does not reside in an academic department. This is in direct 
contradiction to the Curriculum Policies and Procedures Manual in which it is stated: 
The teaching faculty collectively is the major force governing the curriculum of the University. 
The faculty acts through the departments, the FSCC and the Faculty Senate to complete the 
curricular process. (p. 4) 
Departments have the responsibility to develop specific courses and programs and to initiate 
course/program changes. (p. 4) 
Proposals for curriculum change may be initiated by students, faculty members, or deans, but the 
approval process begins at the department level, with approval by a majority of the full-time faculty 
ofthe department. (p. 5) 
Therefore, I request that the Senate Curriculum Committee review this course in light of the clearly 
defined concept of faculty control over the curriculum. 
c: Thomas D. Moore, Provost 
SincerelY, 
,..-) 
. 
-- __h~----~~ ;_- / 
Barry J. nahue 
Professor and Chair 
Hebeler 219 • 400 E. 8th Avenue • Ellensburg, WA 98926-7520 • 509-963-1495 • FAX 509-963-1851 
EEO/AAITITLE IX INSTITUTION • TDD 509-963-3323 
Central 
Washington 
University 
Faculty Senate Curriculum Committee 
Central Washington University 
January 18, 1996 
Hugh Spall, Chair 
Faculty Senate 
RE: Course proposal for EXSTI 0 I 
Dear Hugh : 
Depanmenl of Accounling 
school of Business & Economics 
Ellensburg. Washinglon 98926 
(509) 963·3339 
,. 
The FSCC recommends that the proposed course EXST I 01 be approved through the regular curriculum 
process and additionally considered by the Faculty Senate as a whole. We believe the introduction of a 
course not residing in an academic department, although not without pre~edent on this campus, deserves 
consideration by the Senate as an exception to policy. 
After considering the information provided, we believe there is significant course content of an academic 
nature, and in fact some committee persons expressed strong support for including this as a required 
element of general education on this campus. 
In our deliberations, the committee discussed both the concerns expressed by Barry Donahue and the 
attached response and course notes from Paul Petrie. Both Bill Swain and Paul Petrie were present and 
expressed willingness to appear before the Senate in support of this proposal. 
Sincerely, 
Clara Richardson, Chair 
Faculty Senate Curriculum Committee 
Enclosure: [2] 
cc: Barry J. Donahue 
Thomas D. Moore, Provost 
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CENTRAL WASHINGTON UNIVERSITY 
ACADEMIC SERVICES 
Office of Admissions and Academic Advising Services 
Academic Advising Services 
Advising Seminar Course 
Curriculum Transmittal Form Addendum 
December 27, 1995 
Advising Seminar 
Academic Advising Services coordinates Fall Quarter Advising Seminars (currently 
designated as Individualized Studies 199 courses) that are available to first-year students on 
a space available basis. Objectives of the one-credit seminar include providing students 
with specific knowledge of the General Education Program, introducing major programs of 
studies, and having students prepare tentative, four-year academic plans. The seminar 
leaders, who are faculty volunteers, serve as the students' advisors for Winter Quarter pre-
registration. 
We are proposing to change this course from Individualized Studies to Exploratory 
Studies. As you can see from the previous description of the course, the Exploratory 
Studies designation is much more appropriate. We are asking for an EXST 101 course 
designation. The new designation does not effect any other academic department on 
campus. 
Mitchell Hall • 400 E. 8th Avenue • Ellensburg, WA 98926-7463 • 509-963-3001 • FAX 509-963-3022 
EEO/ANTITLE IX INSTITUTION • TOO 509-963-3323 
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Advising Seminar 
Provides students with specific knowledge of the General Education Program, introduces 
major programs of study, and requires students to prepare a four-year academic plan. 
·Teaches...students.-aeoot-the-.meamng of a u~ioo, faculty expectat!ons,th6-
CWI I admicistr~tiv.e struGtur~~th6F-topi~ItinenUO-studeat-s~ (For new 
freshman students only.) 
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CENTRAL WASHINGTON UNIVERSITY 
IS 199: Advising Seminar 
Notes for the Instructor 
Because your students registered for the class as part of a block of classes, many of them 
will have classes in common. Once they registered, they were free to later add or drop 
classes, so their schedules may also not coincide. We did not try to group students by 
interest area, so chances are your group will be heterogeneous -- some interested in 
biology, some in acounting, most yet to discover what it is they want to do. 
Student Contacts 
During the first meeting, ask your students to list the names and phone numbers of three 
others in the class. This class is supposed to help students develop a sense of community, 
and the list will sanction their calling each ot:her for support. 
Text 
In their acceptance packets, students receive a card that they may redeem for a catalog; 
we also pass out catalogs to students who participate in summer registration. They may 
also purchase catalogs at the University Store. 
During orientation, I present the Catalog as a $35,000, four-year contract that specifies 
what they must do to receive a degree. · 
Purpose 
The faculty members who developed this class recognized that it could serve a great 
number of purposes, and you may want to add to those listed on the syllabus. We found, 
however, that the seminar can easily become too ambitious for the students, and when 
this happens, the students resent what they see becoming just another academic class, 
rather than a place for advice and nurturing. 
Always keep in mind that the essential purpose of the seminar is to ease the transition 
from high school to college for young, naive, bewildered freshmen by providing them 
with someone they can trust with sometimes foolish questions. The measure of a 
successful class is not only how much knowledge the students acquire after ten meetings, 
but how comfortable they are with their place in the academic community. 
The following list of additional goals that students might be guided toward may 1,rovide 
you with ideas for your seminar, and some of the items may serve as useful prompts for 
discussion: 
• Develop self-knowledge, self-discipline, and self-reliance 
• Realistically assess individual academic strengths and weaknesses 
• Understand expectations for intellectual and social change 
• Appreciate the need to ask for help in a timely manner and understand that needing help 
is normal 
• Identify situations and factors conducive to and disruptive of education 
• Broaden perspectives on the nature and purpose of education 
• Learn to share as well as compete in an academic environment 
• Appreciate differences in theories, approaches, and individual experiences 
• Develop learning strategies and skills 
• Learn to evaluate situations from diverse perspectives 
• Learn about University resources such as the library, health. center, skills center, 
computer labs, etc. · 
• Identify special opportunities available through the University (cooperative education, 
exchange programs, student-professional organizations, etc.) 
Course Format: 
You should not expect to run this as a true seminar, with the students fmding out things 
on their own and then leading discussion; however, the course does not do well as a 
proscriptive lecture course. What seemed to define the more successful seminars in 
previous years was friendly conversation about academic life -- conversation in which all 
students felt free to engage. The idea is to ease your students into taking responsibility 
for their own choices, which they have not had to do in the past. They will be waiting for 
you to tell them what the rules are, what courses they should take, and even what they 
should major in. To a certain degree you will have to, but you should also encourage 
them to analyze their· individual situations in applying the rules and making decisions. 
Requirements: 
In 1992, the seminars were taught as graded courses, which, in several cases, was 
frustrating to both students and faculty. Where so much of the focus of the course is 
affective, it is difficult to develop objective criteria for evaluation, and the act of 
evaluation itself can interfere with the purposes of the course. The requirements in the 
syllabus ensure only that students who earn grades of S for the course have been exposed 
to information that they need in order to malke effective academic choices and know how 
to find additional information. Grading the students' assignments is simply a matter of 
checking for completion. If they take the assignments seriously, the students' will learn 
through them, but that is their choice. If they work together to develop academic plans, 
so much the better; I do not think that it is even out of line for them to copy answers to 
the catalog questions. Actually, developing answers in class, as a community, is not a 
bad way to get through a slow day and can elicit interesting discussion. I do caution, 
however, that students have been known to prepare answers and papers on their 
computers and then distribute copies to their classmates. For this reason, I ask that they 
turn in all work handwritten -- at least they will have gone through the physical process. 
But, again, do not become an enforcer. In perspective, this is only an ungraded, one-
credit course designed to help. 
Calendar 
Last year the Advising Seminar met once a week throughout the quarter, but some of the 
faculty felt that it was difficult to get to know students with such a schedule the students 
needed most of the information early in the quarter. So this year's seminars have been 
scheduled to meet on Tuesdays and Thursdays throughout the quarter. Since the 
requirement is for a ten meetings, you may meet the class once each week for ten weeks, 
twice each week for five weeks, or you may devise a hybrid schedule. It is important, 
however, that you meet the first session on September 22 and that you make it clear to the 
class at that time what the schedule will be. 
Because of the need for advanced scheduling, all of the classes are listed for 
Tuesday {Thursday in Black Hall. You may change the days, times, or place at your 
discretion, but any changes must accommodate their existing schedules of your students, 
and you need to let me know so I can update SIS. 
The sample schedules below is for a ten-week class. If you decide on five weeks, the 
only real change would be to have the preparation for registration take place at the end--
closer to the pre-registration period that begins early in November. 
I will provide all of the underlined materials mentioned in the calendar. Tom Broberg 
from Cooperative Education and Career Planning would like to speak with each section 
about the services that his office provides, we will serve as liaison. Also, the Library is 
prepared to offer tours, which we will coordinate. 
Meeting 1 
This first meeting will establish the tone for the rest of the quarter, and introductions are 
imponant. Providing details of your own academic history will establish your credibility, 
but you are looking for credibility as a person as well as as an academic; so try not to 
overdo it. This is a time for lightheartedness, a time to illustrate that academic life is 
enjoyable, a time to show that you are approachable. And do not take too long, each 
member of the group (of which you are just one) should have a chance to speak. 
Pass out the syllabus, 1994-96 Undergraduate Catalog Assignment, and Academic 
Plan Assignment. Have the students fill out the Student Contact section. Run through 
the syllabus quickly. At this point they are more interested in the requirements, so do not 
wax philosophical about the purposes of the course. Expand on each meeting's activities, 
stressing the benefits to the students. As you get to the due date of each assignment, 
explain the assignment briefly. Encourage them to work in groups to complete the 
assignments, and explain that some of the work will be part of class meetings. 
Don't use up all of the hour on yourself and the syllabus. It is imponant to get students 
interacting as soon as possible. One successful activity has been to have each student 
interview another student for five minutes or so, and then ask each student to introduce 
the student they interviewed. There are many other possibilities for them to get to know 
each other; be creative and expect the activity to extend into the next session. 
Meeting2 
Once you complete the introductions, the next step is to generate discussion about what's 
happening to your students and what their needs are. Answer questions that will clear up 
immediate problems (How do I get connected with the computer lab?, Where are the 
bathrooms in the L&L building?, What if the professor of my 10:00 class keeps me late 
so I can't get to my 11:00 class on time?, etc.). Also, you can begin to think about good 
guest speakers. 
Meeting3 
Either develop on the blackboard or pass out the Organization Chart. The purpose of 
this exercise is the same as it would be for a new member of the faculty, staff, or 
administration -- to explain who the players are. You might also discuss lines of appeal 
(from professor, to chair, to dean, etc.), responsibilities of the various positions, and 
qualifications (most of the students will not think of the President or Provost as degree 
holding faculty members, for example). 
Use the list of Academic Degrees, Ranks, and Administrative Positions. One of the 
reasons that students behave as outsiders is that they do not know anything about the 
insiders, and these lists provide some quick insider information. Expand on the 
responsibilities of each position (T As teach under the direction of the faculty; instructors 
have specific research or teaching assignments; professors teach, do research, share in the 
governance of the University, etc.). Explain the interrelationships of rank and degree 
(professors are not always doctors, and doctors are not always professors). And stress the 
inclusion of Student in the list of academic ranks; this might lead to discussion of how 
students are regarded in other societies; how, as members of the University academic 
community, students have certain rights-- and responsibilities; how being a student is 
much more than preparation for a job; etc. 
Meeting4 
Prior to each of the next three meetings, I will lead advising workshops in the SUB at a 
variety of times. These workshops are open to all faculty, and you might find them 
useful to brush up on University requirements, policies, and processes. The first 
workshop will focus on General Education; the second, on Major Programs; and the third, 
on Pre-Registration. I will notify all faculty of times and location approximately two 
weeks before the first workshop. 
For this specific seminar meeting, your students should have read pages 33-38 in the 
University Catalog and answered questions 12-14 on their 1991-93 Ur.dt:rgraduate 
Catalog Assignment. Use the CWU General Education Requirements Overview and the 
Catalog to discuss General Education. A profitable way to structure the meeting is to 
respond to the questions on the worksheet. 
This is the appropriate time to direct students to fill in their Academic Plans with the 
courses that they will take to satisfy General Education requirements. 
Last years' Seminar faculty found that students responded very positively to specialists, 
either faculty or other professionals, who could answer specific questions about careers 
and majors that the students were considering. If you are going to use guest speakers, 
you should begin lining them up. 
At this meeting, hand out Academic Advising at CWU (some of the students might have 
copies from summer registration) and discuss the importance of finding faculty advisors 
who can help them plan for specific majors. 
Meeting 5 
They should have read at least one Department/Major section in the Catalog and 
responded to questions 15-17 on the worksheet Direct students to fill in their Academic 
Plans with the required courses for majors that they are interested in. 
Provide students with Freshman Pre-Registration Advisor Forms, and direct them to 
fill in their prospective Winter Quarter schedules, including alternate courses. 
Meeting6 
The purpose of this meeting is for you to review and sign the students' Freshman Pre-
Registration Forms. Having the students review each other's schedules in small groups 
often eliminates many problems, and class discussion can then focus on the questions 
that remain. Sign each the forms before they leave, and tell them to go to Mitchell Hall 
for a PIN that will enable them to access REGI for registration. 
Winter Quarter registration begins November 7 (the week after meeting 7) so if 
preparation for registration and development of Academic Plans takes another week, you 
will still be on schedule. · 
Meeting7 
Meeting 8 
Assign final essay. 
Meeting9 
Meeting 10 
A good way to end the course is to have a few volunteers summarize their final essays for 
the class and then discuss academic growth in general. 
Please remember to have your students complete the evaluation form, and return them to 
me in Mitchell Hall.. Responses might be more negative than you would think, but there 
is a certain irony about students who say they understand the Genc;:a~. Education program 
and yet wouldn't recommend the class. I guess there's no way for them to know that 
because of the class, they know things that many seniors don't. As we check on students 
from past seminars we are finding they have completed more General Education work 
than non-seminar students and making fewer mistakes about what they are taking. So 
something's working. 
Central Washington University 
Advising Seminar 
Final Writing Assignment 
(with instructor's notes 
For your final assignment, write a short essay that discusses how your thinking about 
education (and college itself) has developed over the past quarter. You might write about 
how your expectations of college have changed or how your beliefs have been challenged 
(or supported). You might write about discoveries you have made about yourself as a 
learner or about how professors' expectations are different from high school teachers'. 
These are suggestions to get you thinking -- points to start from, and you may address 
them in your essay or not. The purpose of the essay is for you to reflect upon this past 
quarter and how it has affected you. 
Although you will certainly need to tell me something about what you have done, the 
purpose of this essay is not to tell a story. If most of your writing is simply " ... and then 
I did this, and then I went there, and then I wrote that ... ,"then you will have missed the 
point. I want to know how doing "this," and going "there," and writing "that" have 
affected your thinking. 
And as a final caution, please do not write something because you think it is what you 
should think.. Be honest, and you will say something important. Remember that an 
underlying force of any good writing is always the desire to be taken seriously. 
This is a suggestion for a final writing assignment. Use it, modify it, come up with 
something entirely different, or decide that a final assignment is not necessary. You could 
use it as an in-class assignment for the final meeting. 
The purpose of the assignment is to have the students reflect on who they are, what they 
want to become, how they feel about college, etc. You might emphasize that the process 
of writing is probably more valuable than the product in this case -- that if done 
correctly, the writing will teach them something about themselves. The paper is, of 
course, ungraded. 
